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I. INTRODUCTION 



A conference of teachers and administrators currently in- 
volved in the instructional system, Individually Prescribed In- 
struction, was held February 3, 4, 5, 1967, at the Sheraton Hotel 
in Philadelphia, Pennsylvania. The conference was sponsored by 
Research for Better Schools, Inc. of Philadelphia in cooperation 
with the Learning Research and Development Center of the Univer- 
sity of Pittsburgh. 

The objectives of the conference were: 

(1) To encourage teachers and administrators to define and 
list their functions in IPI. 

(2) To elicit what preparation they had to prepare them for 
these functions. 

(3) To determine what preparation is needed by teachers and 
administrators to be involved in IPI. 

(4) To discuss problems of interaction between teacher- 
student, teacher-teacher, teacher-aide and teacher- 
administrator. The information contained within this 
report is a summation of the proceedings of the 
conference. 



II. TEACHERS' PERCEPTIONS OF THEIR ROLE IN THE 
INDIVIDUALLY PRESCRIBED INSTRUCTION PROJECT 
AND IMPLICATIONS FOR TEACHER TRAINING 

Participants were asked to list functions and responsibilities 
in IPI that are different, new or unusual from non-IPI classes. 
Furthermore, the participants were asked to indicate how they were 
prepared for these functions and what experiences helped with these 
changes. Suggestions as to training procedures for new teachers 
who may be involved in I.PI were elicited. 

The functions and roles the teachers described are classified 
in four systems. Listed on the following page is the summation of 
information as noted during the conference. 
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Changing Roles (Teachers' Perceptions) 

A. TEACHER-STUDENT RELATION 

1. Teachers indicated that a transfer of responsibility 
from the teacher to the student takes place in IPI. 

The students were expected to be able to assume 
some responsibility for their own education. 

2. Teachers have to accept the child where he is. 

3. The child controls his own learning climate. 

4. Teachers must be responsive to each individual 
child’s needs. 

5. Lesson plans are geared to the individual and must 
be very flexible for each child. 

6. A knowledge of each child is needed by the teacher. 

7. Peer tutoring now looms important. 

8. The use of other students in the role of teacher. 

9. The teacher’s orientation is toward the individual and 
his learning problems. This creates a one-to-one 
relationship. 

10. The teachers are more aware of gaps in student 
learning. 



B. TEACHER-TEACHER RELATIONSHIP 

1. The teacher’s becoming the guide rather than a 
dictator. 

2. The teachers find a team approach to planning is 
more effective. No longer are they islands unto 
themselves. 

3. Communication with other teachers was once optional 
but now necessary. 

4. A wider repertoire of approaches and techniques are 
required. 
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5. Teachers must have a broader knowledge of subject 
matter. 

6. The teacher is less dominant during the actual class 
time. 
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C. TEACHER-SYSTEM RELATIONSHIP 

1. The teacher is now more aware of the small steps of 
learning. 

2. Teachers are teaching for mastery of specific sub- 
ject matter. 

3. Teachers must know more about the materials they 
intend to use. 

4. The teachers are teaching a wide range of concepts 
during the instructional time. 

5. The teachers must be able to analyze data to prepare 
for students. 

6. The curriculum controls the teacher. 

7. The interpretation of test information is more 
sophisticated. 

8. The teachers are more alert to all aspects of 
teaching. 



D. TEACHER-ADMINISTRATOR RELATIONSHIPS 

1. Communication with administrators was once optional 
but now necessary. 

The above listing of functions in the four broad categories 
represents the summation of the teachers’ discussions during the 
conference, and indicate to them new and different roles or unusual 
functions that they are performing in the individualized classes. 

J 

| 

i 

i 

* 

r 

{ 










ERIC 




Previous Experiences (Teachers' Perceptions) 

When the teachers were asked what experiences they had 
to help them assume this new or unusual role, the responses tend- 
ed to be in terms of past experiences in the classroom. That is, 
the st relied on special projects that they had been carrying out 
in social studies classes, groupings used in reading situations, the 
use of special kinds of materials, reports, and the use of the 
buddy system. Most of the activities that the teachers listed in this 
section dealt with bright children. One of the most interesting 
aspects of this session was the fact that most teachers avoided the 
use of psychological terms and educational lingo. This kind of con- 
versation was lacking or else minimized. 

It appeared that most teachers were ashamed to use edu- 
cational terminology. The conversation that replaced the old 
language was in terms of experience for the learners. Experiences 
that seem to be most important in the eyes of the teachers to get 
ready for IPI were previous approaches to the changing of organi- 
zational patterns of a school. For example, the teachers who had 
experience in team-teaching found the transfer not so difficult. 
Likewise, the teachers who had been invoi ^d in non-graded pro- 
grams found this a helpful first step. 



Suggestions for Training (Teachers' Perceptions) 

Teachers suggested that a continuum could be developed 
for their training programs: particularly, a continuum in terms 
of individual differences of students and approaches to individual- 
ized instruction. They further suggested that the approaches used 
in IPI could be used in determining the degree of sophistication 
about these areas and provide a way to close gaps or weaknesses. 
For example, development of behavioral objectives, diagnostic 
instruments, materials and procedures could be applied to the IPI 
system for teachers. Secondly, the teachers made a strong plea 
for an experienced approach to get ready for Individualized 
Instruction. They encouraged having the same experiences as 
students, through the testing cycle and the prescription cycle. They 
want to experience the function of the clerk to have some under stand- 
mg of the feed-back system. They want to work with experienced 
teachers very closely and serve as interns until they feel somewhat 
com ortable. Third, they asked that the training program not be 
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delayed. They encouraged less talk and more action within their 
local school. Involvement on the part of the staff seems to be very 
important. A close relationship between the actual classroom situ- 
ation and their situation is necessary. They are quite concerned 
about how quickly this involvement takes place. Fourth, they feel 
that they should all start together and whatever mistakes are made, 
made as a school, thereby profiting by each other’s mistakes. Fifth, 
they suggested some help in being able to. diagnose strengths, and 
weaknesses of youngsters not only in terms of procedure used in 
this specific system, but some specific help in how to use informa- 
tion in the areas of ability, achievement, etc. And la'stly, they 
want what ever training that takes place to be involved with children. 
The teachers pointed out that the paradox between the problem of 
gearing-up to look at individual students and yet opening lines of 
communications to seek help from other teachers and adminis- 
trators is challenging. 



Ilf. TEACHERS’ PERCEPTIONS OF THE INTERACTIONS BETWEEN 
TEACHER-PUPIL, TEACHER-TEACHER, AND TEACHER- 
ADMINISTRATOR IN INDIVIDUALLY PRESCRIBED INSTRUCTION 

Problem areas in teacher-pupil interaction were approached 
using case studies as a reference point. Examples of the general- 
ized case studies and the solutions recommended by the teachers 
include: 

A. A student is bogged down in a particular skill. 

The first step agreed to by the teachers was a diagnosis 
of the stumbling block using the pre-test, worksheets, or the 
Curriculum Embedded Test. Second, the problem should be 
brought up at a planning session in order to get suggestions for 
different approaches or materials. Recommendations made by the 
team would include: 

1. Small group instruction 

2. Peer tutoring 

3. Special tutoring by a different teacher 

4. Particular manipulative materials 



5. "Hold" the skill, let the child proceed to the next 
one, and return to it later 

6. Return to the previous level and reteach 

7. Assign materials by the following formula 

Small to large to small 
Large to small to large 

B. A child is a non-reader 

1. Teach key words 

2. Play the following instructional game: have a large 
chart in color with key words and illustrations. The 
child can match small cards stating the key words 
with the big chart 

3. Assign the child a peer who can read to him 

4. Use the aides to read the directions 

5. Have the child read aloud 

6. Assign discs 

C. A child daydreams or is bored 

1. If child refuses to read, try using a tape recorder 

2. Use a camera 

3. Push for the post-test 

4. Skip worksheets 

5. Let the child write his own worksheets 

6. Put the non-workers together with a teacher 

7. Let him "escape" for a day and do something else 

8. Take time to let him know you are interested 
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■ D. A class of children all need individual help with different 

| skills and require immediate teacher aid 

i 

1. Ask another teacher for help 

2. Tell all the children to put down their flags and help 
their neighbor 

3. Tell the children to use manipulative devices . 

4. Try for more individual effort by telling them to try 

I on their own until a teacher can help them 

« 

! 5. Short warm-up period before class 

6. Group the children by the skills on which they are 
working 

7. Have games and mathematics extra-work the children 
can do 

8. Have 20% of the class have a seminar each day 

The second area of discussion was the interaction between 
teacher-teacher . Under IPI, time is provided for this in planning 
sessions and, in some schools, during prescription writing time. 
The teachers agreed that the planning sessions should be used for 
reviewing the students' flow charts, discussing the children's 
progress and problems, and suggesting strategies. Reiterated in 
each group was that the teacher under this program can not remain 
shy and quickly learns to work as a member of a team. Since the 
purpose of planning sessions is to help each individual student, 
the teacher learns to cry “help” and to be open for suggestions 
from the rest of the team. 

The participants in this conference were also vitally con- 
cerned about the role and relationship of teacher-aides . Ideas 
presented on this included: 

A. The need for para-professionals to be tested for clerical 

j ability. 

i 

B. The training which must include the expected behavior 

and the duties. 

* 




C. The administrator who sets up the materials center’s 
organization should be the one to whom the aides are 
responsible. 

D. The head aide may want to list the responsibilities of all 
the aides on the board each day. 

Since the initiation of IPI, the relationship between 
teachers and administrators has been modified and unique respon- 
sibilities can be identified. These include; 

A. The principal needs to be more accessible 

1. To visit classrooms and pitch in and help when 
needed. Sometimes he may need to work as a floating 
teacher in the classroom or help write prescriptions 
if the teacher is bogged down. 

2. To discuss IPI and approaches to education as well as 
administrative problems. The principal becomes the 
leader of planning sessions. This involves communi- 
cating and working with a team of teachers in de- 
ciding what needs to be accomplished and aiding the 
evolution of group decisions. 

B. The principal needs to be familiar with and sympathetic 
to the program. Ramifications of this include being a 
strong, well organized leader and a good researcher who 
has the freedom to act and 

1. Set up flexible scheduling and organization of the 
school. In scheduling, factors to be taken into 
account: 

a) teachers’ willingness to use the time before and 
after school and during lunch 

b) use of floaters to relieve the teachers 

c) use of auxiliary services 

2. Be aware of the teachers who want to be involved and 
shorten the delay between interest and implementation. 



8 




C. The principal needs to review criteria for teacher ap- 
praisal. IPI can make the appraisal more meaningful 
because the principal is forced to concentrate on what the 
teachers are doing and how well it is being done. The 
teachers are not sure what instruments should be used by 
the administration in this area. 

Emphatically stated by the participants in this conference 
were the areas LRDC and RBS needed to pursue. These included: 
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A. Materials. Worksheets need to be prepared which have 
better directions and take into account the different types 
of students so that alternatives in approaches are avail- 
able. 

B. Objectives. Apparent gaps in the continuum need to be 
filled in: Particularly pre-level A and between level A 
and B. 

C. Diagnosis. Since diagnosis is an essential element in 
the IPI philosophy, the teachers requested aid in defining 
what should be taken into account in writing prescriptions. 
Particular areas in question include that of maturation and 
ability. 

D. Adopt vs. adapt. The teachers, LRDC, and RBS need to 
clarify which parts of the system must be adopted and 
which adapted. 

E. Self-direction. How to measure and encourage. 

F. New needs. 

1. A part of teacher training should provide information 
on the dissemination of materials and ideas. 

2. Communication between IPI schools, including Oakleaf 
needs to be established. The teachers want to know 
how different Oakleaf is and will it always remain 
different. 
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IV. A QUESTIONNAIRE WAS DISTRIBUTED TO ALL TEACHERS 
DURING THE SEMINAR. FOLLOWING ARE THE TABULATIONS 
FOR EACH QUESTION WITH BRIEF COMMENTS: 



Toble I. Responses to Teacher Importance 

Question: The importance of the teacher under a program of 
Individually Prescribed Instruction is: 

less than 

equal to 

greater than 

the teacher’s importance under a more conventional 
classroom situation. 



Response Category 


Number of Teachers 


Less Than 


2 


Equal To 


13 


Greater Than 


55 


Don’t Know 


1 


No Answer 


. 4 


Other 


1 


Total Responses 


76* 



♦One respondent answered twice. 

Comments (Question I) 

The comments to this question did not in general specify that 
the teacher is more important in an IPI classroom, but rather she 
feels more important because of the changed focus of her role. 
About three-quarters of the respondents mentioned something about 
now dealing with individuals, individual programs, etc., as a 
reason for their responses to this question. 
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Teacher Questionnaire 



Table II. Responses to Ciossroom Structure 

Question: Individually Prescribed Instruction, as you now perceive 
it, is: 

Not as good as the usual classroom structure 

Different from but as good as usual classroom 

structure 

A step towards superior classroom structure 

The ultimate in classroom structure 

None of these 



Response Category 


Number of Teachers 


Not as good 


1 


Different from but as good 


2 


A step towards superior 


70 


The ultimate 


2 


None of these 


0 


No Answer 


1 


Total Responses 


76* 



♦One respondent answered twice. 

Comments (Question II) 

The respondents were in almost full agreement that IPI is a 
major step towards superiority in a classroom. 



Teacher Questionnaire 



Table III. Responses to Exchange of Ideas 

Question: Which of the following statements characterizes these 
sessions with respect to the exchange of ideas of 
teachers in terms of solving common problems? 

Room Room 

A.M. Session P.M. Session— 

(Check one) (Check one) 

a. Little or no opportunity to 
exchange ideas in terms of 
common problem solving by 

teachers. 

b. More than I expected but not 
enough chance to exchange 
ideas in terms of common 

problem solving by teachers. 

c. An appropriate amount of op- 
portunity to exchange ideas in 
terms of common problem . 

solving by teachers. 



d. Too much chance to exchange 
ideas in terms of common 
problem solving by teachers. 



Rating 


A.M. Session P.M. Session 

Number of Teachers 


a 


8 


2 


b 


15 


15 


c 


49 


48 


d 


1 


3 


No Answer 


7 


7 


Total Respondents 


75 


75 



Comment: The sessions were rated equally in 43 cases and in 13 
cases one or both of the sessions was not rated. 
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Teocher Questionnoire 

Toble IV. Responses to Personol Opportunity to Participate 

Question: Personally, my opportunity to participate in the 



was: no 

opportunity 


Room A.M. Session 


Room P.M*. Session _ 


little 






so so 






fairly good 






excellent 






Because: (Please comment) 






A.M. Session 


P.M. Session 


Rating 


Number of Teachers 



a 

b 

c 

d 

e 

No Answer 
Total Respondents 



0 

4 

6 

19 

42 

4 

75 



0 

5 

6 

20 

41 

3 

75 






Comment: It is apparent from reading the reasons given by the 
respondents to this question and the one which follows that many 
non-IPI respondents said that they could have responded more if 
they knew more about IPI. 




13 






Teocher Questionnaire 

Table V. Responses Gn n to Specific Aspects of the Sessions 

Question: The group sessions would have been better if: 

a. They were held at (place) 

b. They were held on (time) 

c. The sessions were longer, shorter, etc. 

Because: 

d. The groups were (larger, smaller, friendlier) 

Because: 

A.M. Session 

e. The group leader 
was 

f. Some participants 
would have 

g. The content 

h. I had 

P. M. Session 

i. The group leader 
was 

j. Some participants 
would have 

k. The content 

l. I had 

* Some respondents gave multiple responses and others did 
not respond at all. 

Two respondents felt the sessions were too long. 

One respondent felt the morning session wasn’t friendly. 

Two respondents felt the groups were too large. 

These are responses which were not mentioned by 4 or more respondents and 
include: biased toward IPI, should break up into primary, middle and upper groups, 
should break up into reading and arithmetic groups, breakfast service was poor, 
want sessions more often, should be held during school week. 

Most respondents did not answer or indicated "ok" beside the categories. 
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NOTE: 



Response 


Number of * 


Category 


Respondents 


Sessions too 
Short © 


13 


Friendly ® 


15 


Not enough 
specific problems 


5 


Size good © 


11 


Want questions to be 
discussed in advance 


4 


Whole thing good 


12 


Misc. 


** 



14 



Teocher Questionnaire 



Table VI. Responses ♦<> Areas of Weakness in 1PI 

Question: Individually Prescribed Instruction has some weak- 
nesses that need attention. They are: (please comment) 



Area of Weakness Number of Responses 6 


1 . 


Math worksheets * 


61 


2. 


Need worksheets for very bright and very slow 


9 


3. 


Reading program 2 


8 


4. 


Other materials and related 3 


7 


5. 


More personnel 


19 


6. 


Training of teachers and aides 


14 


7. 


Scheduling 


8 


8. 


Other organizational^ 


14 


9. 


Administrative and cost problems once set up 


10 


10. 


Explaining IPI to parents and report cards 


6 


11. 


Teacher link with RBS and LRDC 


5 


12. 


Misc. OtherS 
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1 Includes: Poor directions, revisions for non- readers, refin- 

ing, need more of them, do not correspond to tests, 
reproduced badly, confusing numbering. 

2 includes: Revision of objectives, new study guides, better 

worksheets, better supplementary material. 

3 Includes: More tapes for math, revision of reading tapes, 

revise prescription sheets, more diagnostic 
materials. 

4 includes: Better seminar structure, materials don’t arrive on 

time, more cooperation in school, better physical 
set up, and diverse single comments. 

3 Includes: No time to motivate, needs evaluation, monotonous, 

various single comments. 

® 13 teachers did not respond to this question. 
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